It is popularly believed that British anarchism underwent a 'renaissance' in the 1960s, as conventional revolutionary tactics were replaced by an ethos of permanent protest. Often associated with Colin Ward and his journal Anarchy, this tactical shift is said to have occurred due to growing awareness of Gustav Landauer's work. This article challenges these readings by focusing on Herbert Read's book Education through Art, a work motivated by Read's dissatisfaction with anarchism's association with political violence. Arguing that aesthetic education could remodel social relationships in a non-hierarchical fashion, Read pioneered the reassessment of revolutionary tactics in the 1940s that is associated with the 1960s generation. His role in these debates has been ignored, but the broader political context of Read's contribution to anarchist theory has also been neglected. The reading of Read's work advanced here recovers his importance to these debates, and highlights the presence of an indigenous strand of radical thought that sought novel solutions for the problems of the age.
Introduction
For George Woodcock, Colin Ward's work Anarchy in Action (1973) was one of the 'most important theoretical works on the subject' of anarchism. As the 1990s dawned and European Communism crumbled with 'surprisingly little violence' in the face of 'popular movements...undirected by...any parties', Woodcock felt that Ward's book would have a 'very great bearing' on the future course of anti-state struggles. For Woodcock, Anarchy in Action, and the material in the influential journal Anarchy that Ward edited between 1961 and 1970, represented a highly original contribution to anarchist theory, and had led to a fundamental shift in anarchist tactics. This new anarchism defined itself against an anarchist past redolent of bombs and barricades, and suggested that:
There was no need to wait for the great day of revolution, the apocalyptic moment...What we should do.. [is] ...to recognize how far in society anarchistic relationships actually exist, and to begin now to build on those relationships, nourishing and encouraging voluntary initiatives based on mutual aid...distinct from official initiatives. 1 Writing a few years before his death, Ward expanded this vision by suggesting that anarchism had been an insidiously inspirational force in the twentieth century. 2 The power of this argument helped convince Woodcock to amend his elegiac conclusion of anarchism's prospects in the 1986 reprint of his influential text Anarchism: A History of Libertarian Ideas and Movements, and to comment that the liberation of anarchists from their millennialism had sparked an intellectual 'renaissance'. 3 In Ward's view, the key was not to lament anarchism's grand failures, but to consider how creatively piecemeal action might secure a fairer society. wrote, 'they have contributed to a long series of small liberations that have lifted a huge load of human misery '. 4 This self-image of 'pragmatic', 'pragmatist' or 'practical' anarchism has led several commentators to discern a clear break with the historical tradition of anarchism. 5 For Woodcock, the ideas associated with the journal Anarchy betrayed a confident 'escape
[from]...doctrinaire loyalty to the historic movement'. 6 Similarly, David Stafford writes that pragmatic anarchism denoted a 'departure from classical anarchism' in its promotion of 'permanent protest' over the notion of a cathartic battle with the state. 7 Whilst presented as a product of the 1960s, most commentators identify this tactical reorientation stemming from a growing familiarity with a thinker killed by the Freikorps in 1919: Gustav Landauer. 8 In spite of his premature death, the enduring narrative is that Landauer's romantically tinged socialism, which saw 'the State as a set of relationships…rather than…some mechanical superstructure', proved universally persuasive in the context of the 1960s 'counter-culture'.
9
Apparently corroborating this influence, Landauer's dictum that 'the State is a condition, a certain relationship between human beings, a mode of behaviour; we destroy it by contracting other relationships, by behaving differently', was persistently repeated in Ward's Anarchy.
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For Ward, Landauer's tragic legacy, was testament to a revolution that had been 'wrecked in violence and politics', a sign that successful social change could only be secured through 'We have to go on from the point where Kropotkin left off', he said, and a defining aspect of this intellectual journey was a rejection of a violent confrontation with the state:
The revolution envisaged is a humane one…If we can secure a revolution in the mental and emotional attitudes of men, the rest follows…It discards forever the romantic conception of anarchism -conspiracy, assassination, citizen armies, the barricades. All that futile agitation has long been obsolete…The real revolution is internal…the most effective action is molecular. 23 Read's view stood in distinction to the dominant strand in the historical tradition of anarchism, which generally looked forward to a cataclysmic sweeping away of the state.
Revolutionary activity should be directed toward this end, whether through direct confrontation with the agencies of the state, or, when anarchism was weak, with patient propagandising to stimulate critical consciousness amongst the workers. 24 Read pursued a different vision of social change, writing that 'the word revolution should…disappear from our propaganda, to be replaced by the word education. In reaching this position that emphasised the tactical efficacy of non-violence, Read's thought had followed a meandering path, defined by an inconsistent approach to the legitimacy of war. Whilst several commentators, including some of his most vocal critics, focus on Read's pacifism as a rare island of consistency in a career otherwise characterised by vacillation, the reality is more complicated. 27 By the time that he came to reflect on anarchism's future prospects in 1947, Read had shifted to a recognisably pacifist position, and one that would harden once Ghandian ideas became influential in the peace movement of the 1950s. 28 Read had recognised the significance of Mohandas Ghandi as early as 1943, but sounded a note of scepticism over his 'tactical compromise…with the…leaders of the Congress Party'.
Gandhi's message remained 'insistent...and directly applicable', but the purity of ahimsa was tainted by this concession to organised politics. 29 Read's equivocation in 1943 over Ghandian tactics was matched by inconsistency over the legitimacy of war. Although often identified as an inveterate critic of war, a position heavily influenced by his own experiences in the trenches, Read's self-ascription of the label 'pacifist' in the wake of the Great War is misleading. 30 In Poetry and Anarchism (1938) Read adopts a position closer to A.J.P.
Taylor's useful term 'pacificism', understood as an opposition to war rather than violence in toto. 31 Yet, Read's conviction that war was a product of statism, and that 'non-governmental society' was the sole cure, did not lead to a consistent position once Britain became 26 guns and bombs. Our weapons are words, and all we need for success is freedom of speech and expression.
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Earnest propaganda was now the key. As the establishment flexed its muscle, the 'romantic' conception of revolution had passed, to be resolutely 'blown into oblivion by the atom bomb' on 6 th August 1945. 52 Anarchists must think afresh about how to secure anarchism.
Education through Art as an Anarchist Contribution
But Read had already begun to think again about how a libertarian society might be achieved. Browning', Read lampooned the 'simple-minded and slow-witted' Nazis for 'being satisfied…behind their bombers and brass-bands' as they heaped books on the bonfires of the Opernplatz. 53 Read might have posed as the iconoclast crying 'to hell with culture!', but his solution was not cultural barbarism. 54 On the contrary, he argued that the Nazis singularly failed to realise the futility of attempting to affect change in the cultural realm, while the iniquitous social relations caused by capitalism remained intact. They 'hate the sauce on the stale fish, and they prepare to change it', Read jocularly wrote, 'but to change the sauce, not 51 Laburnum trees cast their golden rain against a hedge of vivid beech leaves. Everything is fresh and sweet in the cool early sunshine. I have just heard that…the biggest air-raid in history has taken place. Over the city of Cologne, where once we left the bones of eleven thousand martyred virgins, our airforce dropped about the same number of bombs…I listen…to the sounds that reach me here -the twittering of birds and the voices of children…in the garden…On the plains of the Ukraine two immense armies have fought to…a standstill, and now count their killed…In Libya hundreds of armoured vehicles, a triumph of human skill, manned by technicians…educated for constructive work churn through dust and torrid heat in a fury of mutual destruction.
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Rather than reveal the naked pointlessness of his book, for Read these events only highlighted the urgency of its message. Moreover, he insisted that the immense political and cultural change necessary could be achieved by relatively modest means. Instead of the revolution that he dreamt of in 1940, Read's proposal consciously eschewed any hint of compulsion implicit in conventional revolutionary strategies. 69 All that the 'democratic philosopher' can do is hope to 'inspire a sufficient number of effective fellow-citizens' of the value of their plan for educational reform, and if these active citizens were organised in a 'general body of teachers and administrators' united by a common ethos, then change was tantalisingly close. Here, Read paused to condemn the conventional understanding of revolution, and foreshadow the image of 'piecemeal, non-violent, insidious and universally pervasive' change deployed in his 1947 article:
If at first a revolution can only be guaranteed by force, by means of education it can in ten years be founded on conviction…It follows that a democratic method of education is the only guarantee of a democratic revolution: indeed, to introduce a democratic method of education is the only necessary revolution.
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This argument and its focus on stimulating the iron bonds of shared conviction as a means of displacing the state would become a central pillar of Read's thought in the years to come.
Given the clarion call for action that closed Education through Art, and given the emphasis It is not often realized how deeply anarchist in its orientation a work such as Education through Art is and was intended to be. It is of course humiliating to have to confess that its success (and it is by far the most influential book I have written) has been in spite of this fact.
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If the political pedigree of the book had been overlooked, Read's subsequent publishing history revealed that he was busily attempting to popularise its neglected social message.
Perhaps most tellingly, the year after its publication by Faber & Faber, Read condensed the three-hundred sprawling pages of Education through Art into a pithier thirty-page pamphlet 75 Read, 'Education through Art: A Revolutionary Policy', 5. set of social relationships. Read saw the ideal of education as developing reciprocity between the group and the individual, and to this end commented that the 'sociological' choice before educationalists was:
Between variety and uniformity: between a conception of society as a community of persons who seek equilibrium through mutual aid: and a conception of society as a collection of people who conform as far as possible to one ideal. 76 The former was Read's obvious preference, and his conception of the origin of aesthetic values led him to argue that aesthetically led education was the surest means of nurturing this balance. Ultimately, this position stemmed from his assumption that 'certain mathematical proportions give rise to that emotion in us which we normally associate with works of art', a view that supported his wider aesthetic theory.
77 In Read's view then, 'a profound relation exists between the reality of art and the reality of nature', and the artist 'expresses himself with...forms discovered in nature, which...occur everywhere, and which, in the activity of art, we merely disinter, isolate and recombine.' 78 Except, of course, the greatest artists did not slavishly imitate nature but were engaged in dialogue with these motifs, and occasionally, in the 'most anarchic types of expressionism', the 'laws themselves are contradicted. rescued from his thought. 81 What both Thompson and Plato had suggested was the 'universality of aesthetic principle', an 'all-pervading' harmony which amounted to the 'very principle of the coherence of the universe'.
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As is clear from Read's feeling that a rejuvenated set of aesthetic values could rescue the world from oblivion, art did not figure in his schema simply as an idle pastime. With its demand for discipline and the patient contemplation of these patterns in nature, the artist was a good model for the pragmatic anarchist, something Read understood in terms of a 'positive' notion of freedom. 83 Allied with this positive notion of freedom was an image of the goodlife as one in which the universality of aesthetic appreciation in humans was recognised, and individuals could freely pursue artistic endeavours, with cathartic consequences for social strife. 84 Moreover, he viewed the artistic impulse as an essentially 'biological' trait and Read forcefully argued that art had been a key weapon in the evolutionary struggle for survival, ultimately underpinning the emergence of human consciousness. 85 Uniting these threads,
Read drew the conclusion that as aesthetics mirrored the organic harmony of nature, aesthetic education could cultivate moral poise and equanimity:
The aim of imaginative education has been…described by Plato: it is to give the individual a concrete sensuous awareness of the harmony and rhythm which enter into the constitution of all living bodies…which is the formal basis of all works of art, to the end that the child in its life and activities, shall partake of the same organic grace and beauty.
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The radical thrust of Read's message, and its basis as a potentially regenerative set of ideas, was that aesthetic education could stimulate new social relationships, by challenging the 81 Read, conventional modes of human interaction. Reflecting his anarchist commitments, central to this vision was the argument that these novel relationships would be non-hierarchical, and that this 'mutual aid' ethos would serve as the crucible for an authentic individuality to develop. 87 With this in mind, Read gives considerable space to the discussion of the 'teacher and the child', and outlined the basis of a productive relationship:
He will...establish a relationship of reciprocity and trust between himself and the pupil, and one of co-operation and mutual aid between all the individuals within his care...What is required is the give and take of a mutual relationship...The child is likely to develop his side of the relationship in the natural course of his development: from the teacher a more deliberate approach will be necessary. communion; a purposeful liberty secured in the context of strong social bonds. 95 While this sense of communal individuality was a discernible feature of the historical anarchist tradition, in Read's rendering it lay closer to his Nietzschean defence of the individual. 96 Although prone to express this in the elitist terms of 'the superman' holding 'himself aloof from the group', Read's understanding of artistic creativity rested on a dialectical understanding of the relationship between the individual and the community. 97 In Read's thought, the I-Thou dialogue, and his interest in Nietzschean affirmation, represented a conception of individual social relations as perpetually fraught, but gaining their value and creativity from this very dynamic.
In another sense, Read's reading of Buber denotes a highly intellectualised politics, in which developing a sophisticated philosophy responding to parallel intellectual trends was seen as a worthy endeavour. Perhaps inevitably, not all anarchists appreciated this shift from the street to the study, and Read was often on the receiving end of bitter vituperation from those believing that he had lost sight of what anarchism meant in the first place. 98 More significant than this, however, is Read's emphasis on personal change as a prerequisite for searching social change. Instead of a fixation on the moment of revolutionary cataclysm, his thought after the war centred on a concern with developing a robust notion of freedom in which individuality is privileged. Although visible in the shibboleths that he inherited from Kropotkin, Read placed particular emphasis on how this rejuvenated subjectivity would itself force social change. 99 In Education through Art, and the books and articles that followed, Read's focus was on the formation of the revolutionary subject whose actions, by contracting novel relationships cultivated by an aesthetic education, leads to a definitively different kind of society. He predated the popularisation of the term 'prefigurative politics', conceived as 'present-tense experimentation' or the desire 'realize anarchist social relations within...existing society', but it is difficult to see how Read's definition of effective action as 'personal, cellular, local, I would say...molecular' does not echo this discourse. 100 This focus, and the fact that Landauer's work remained largely unavailable in English until the 1970s, belies the reading that sees in Landauer the cause of an intellectual foment that induced an intellectual reorientation of British anarchism. 101 Against the backdrop of war, as his attitudes towards violence underwent revision, and the outrage that produced the Freedom Defence
Committee fizzled out into apathy, Read reconceptualised how anarchism might be achieved.
Education was the key, and the opportunity it presented to remodel social relations without 
